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2009-2010 School Year 

Primary school contact: Bill Wilmot            Year of operation of the school:  Year 6 

 

Mission: The Mission of the Seacoast Charter School is to provide excellence in core academics and the 

arts while cultivating the individual qualities and strengths of each child. 
 

At the Seacoast Charter School, arts and academics go hand in hand.  We believe that the arts constitute a 

unique way of looking at the world and that training the skills of the arts are central to all learning.  
Through a rich and varied arts program, our students learn to look closely, listen carefully, respond 

thoughtfully and work collaboratively.  Opportunities for creative expression and independent thinking 

are an integral part of our rigorous academic program.  The combination of challenging intellectual and 

artistic endeavors develops our students’ hearts and minds and enables them to live more fully in the 
world. 

 

Goals: To carry out our mission, the Seacoast Charter School is guided by the following goals, as we plan 
our curriculum and engage in our daily activities: 

  

 Emphasizing the process of learning, as well as the product: We create an engaging learning 

environment through hands-on activities and interdisciplinary studies that supports the innate 
curiosity and unique talents of each individual. Our students are expected to complete high 

quality work, but our focus is as much on the learning process as the product. We believe that 

students need to feel safe and empowered in order to take risks necessary for learning, and for 
growth to occur.  

 

 Incorporating the arts as a serious path to broader learning: We provide opportunities for 
students to develop their artistic intelligences both by infusing the arts throughout the curriculum, 

and by approaching them as disciplines in their own right and as an essential part of the core 

curriculum.  Our arts program encourages an intensity of effort and focus that is healthy for 

learning.  For example, students learn specific painting techniques, which they then apply by 
copying the work of a master.  This year the 3rd and 4th graders learned about techniques of color 

and movement in a painting.  Using this knowledge and the requisite techniques they had been 

working on they set to copying Van Gogh’s “Starry Night,” a project that took most of the first 
three to four months of the year.  As our students engage in serious work in the arts, they are 

required to think critically, generate multiple solutions to problems, and pursue long-term goals.  

                           
 Fostering individual growth, as well as building a strong community: We foster a school culture 

that emphasizes responsibility and self-awareness. As we cultivate children’s individual voices, 

we promote a shared respect for each other, our community and the world around us. Our 
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students develop their communication and leadership skills as they work together to raise 

questions, solve problems, and build a cohesive, productive learning community.  We use the 
Open Circle social competency program to train students to respond to interpersonal problems 

and proactively build a supportive community.  We also have a weekly student led Town Meeting 

that encourages even the shyest students to have a voice in the school. 

 

 Building a strong home/school connection: We welcome and rely on family involvement.  

Children, families, school, and community form an interdependent system, and we value and 

utilize the tremendous resources available to our students through our parents and the greater 
community.  We support and encourage a strong connection between learning at home and at 

school, which positively influences our students’ attitudes and achievements.  Parents are 

involved in a variety of ways in the functioning of the school.  Parents sit the board of trustees, 
assist teachers in the classrooms, mentor students, organize trips, participate in fundraising, paint 

classrooms, and much more. 

 

Overview of the 2009-2010 School Year: 

In 2009-2010, Seacoast Charter School continued its aggressive growth plan by adding a total of 44 

students, growing from an enrollment of 106 to an enrollment of about 150, bringing in a new class of 1st 

graders and adding about 12 new 6th graders and 12 new 7th graders, filling the seventh grade class and 

creating a second 5/6 class.  We continue to rent our facility on the Old Sanborn High School campus 
from the Sanborn Regional School District, SAU 17.  We have continued to collaborate with the district 

on the use of the facilities, the provision of hot lunch, and free/reduced price lunches. 

 
Our students engaged in many exciting activities this year at the school.  The 5th and 6th graders presented 

their annual Shakespeare play in June; this time launching a production of “Midsummer Night’s Dream.”  

We had two wonderful full school concerts in January and April, with 110 string players.  We also added 
seventh grade this year, expanding our use of the Core Knowledge curriculum and finding new ways to 

engage the 7th graders.  In music and Language Arts, the seventh graders wrote their own musical revue, a 

tour of American Music history from the Blues to early Rock and Roll.  They also had the opportunity to 

design and build scale models of surfboards in art class, including graphics, after visiting a surf shop to 
learn about the process.    

 

We will add 8th grade in the 2010-2001 school year, growing to 172 students.  We have very strong 
waitlists in grades 1-6 with 20-40 students on each list. 

 

Arts Integration 

Our primary way of integrating the arts is to focus on the process rather than the product in all of the 
subjects that we teach. Every year in art, our students recreate a painting made by a master artist.  This 

process takes several months at the beginning of the school year.   In the fall, the students work on the 

skills that they will need in order to create this piece.  They work on basic shapes, perspective, color 
theory, but mostly they work on really looking carefully.  Each student begins by sketching the basic 

shapes of the painting.  The student then discusses his/her sketches with the teacher, asking the questions: 

1. What’s working? 
2. What’s not working? 

3. What’s my next step?  

 

Following this process, students take an active role in thinking critically about their work, trying out new 
solutions to problems, and ultimately to improving their work.  By the end of the project, they have many 

drafts, and a final piece that reflects their hours of hard work.  It is clear looking at them which piece of 
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artwork the students reproduced, but each reproduction is also unique to the student who created it.  They 

are all learning to look carefully, and think hard about how to improve their work.  
 

Our teachers learn to apply these same methods to teaching all subjects.  We provide our students with 

opportunities to be active learners.  As they are learning a new concept, students must test their 

understanding.  Our portfolios and arts integrated projects provide an opportunity for students to do 
exactly this.  By making student work public in the portfolio, teachers and parents can see what a child 

knows and understands and what they need to work on.  At SCS, we see mistakes as learning 

opportunities.  We create an environment where students feel comfortable taking risks, making mistakes 
and receiving feedback.  Students learn to use their teachers, parents, and most importantly their own 

reflection on their past work to set future goals. 

 
We also use the more traditional definition of arts integration: creating artistic products to demonstrate 

academic understanding. We use this type of arts integration not purely to entertain students but only 

when it enhances student learning and understanding.  We are very cognizant that this connection can 

become a merely superficial one, in which neither the art nor the academics are given their due weight.   
 

The portfolio has become the most important vehicle for ensuring a strong focus on process in the 

classroom.  The teachers, administration, and the Accountability Committee worked on universal 
Portfolio Guidelines that will be fully implemented beginning in the 2010-2011 school year (see 

Appendix A: Assessment Plan).  The portfolio will follow students through their years at the school and 

will allow teachers, parents, and students to examine their progress over the years and set goals for 
coming years. 

 

Math 

Our students attain a solid foundation in mathematical concepts through work with manipulatives and 
constant feedback from teachers.  We use the Everyday Math Curriculum, which is built in a spiral 

allowing students multiple opportunities to become secure in a concept.  Students who need less 

repetition are able to move through the program at an accelerated rate.  We teach our students to use a 
variety of tools including a Student Reference Book (starting in third grade), which gives them the 

independence to relearn concepts and math vocabulary.  We reinforce the memorization of addition and 

subtraction math facts in first and second grade and the multiplication and division facts in third and 

fourth grade.  In addition to assuring that all students know the basic facts, we make sure that students can 
apply their knowledge of math in real world scenarios.   

  

We implemented the Mathematics in Context program in grades 6 and 7 this year and for those students 
working on an 8th grade level.  After another year of implementation, we will conduct a review of math 

performance in the middle school and find areas that require further development and support, either in 

terms of curriculum or students.  
 

Reading 

At SCS, students spend time each day engaged in reading—either by reading with an adult, reading 

independently or listening to a book read aloud.  Students’ reading fluency and comprehension is assessed 
on a regular basis to monitor growth and to direct instruction.  In the early grades we do regular check-ins 

on reading skills, including a pre-test to ensure that students are making adequate progress.  All of our 

teachers teach comprehension strategies by modeling, listening, and giving feedback to their students.  
 

In the early grades we implemented the SPIRE program for those students who are struggling with early 

reading skills but are not on an IEP.  This proved a useful tool for organizing their curriculum and 
focusing their approach on those areas where they need extra support.  We also tested these students more 

frequently to ensure that they were making progress.  We hired a Reading Specialist this year to assist 
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with the implementation of this.  For students with IEP’s, we worked with districts to develop programs 

that best met the needs of individual students. 
 

Writing 

We believe that students need to write in order to become better writers.  Our approach to writing is a 

multi-draft process in which students learn to edit their work for style, content and mechanics.  They write 
across the curriculum and in a variety of genres including friendly letters, personal narratives, research 

writing, and fiction.   Students are responsible for revising and editing their work, and they keep writing 

portfolios in order to manage their various projects, reflect on progress, and set goals for future learning.  
We have used the Six Traits writing program this year to focus writing instruction.  There is still quite a 

diversity of writing instruction between the classrooms.  We are forming a committee of teachers to 

discuss a more unified approach to writing instruction.   
 

Core Knowledge  

We follow the Core Knowledge Curriculum for Social Studies and Science.  We structure the Science and 

Social Studies curriculum to engage the natural curiosity of students.  We teach them how to find answers 
to their questions through research or by conducting experiments.   

 

We have developed a two-year rotating curriculum map for science and social studies, which allows the 
whole class to work together even though they are in different grades.  In Social Studies we alternate 

between World History and American History. 

 
We consider our emphasis on research and experimentation in social studies and science to be a natural 

extension of our emphasis on the process of an artist.  The process that an artist goes through is one of 

learning through careful observation of the material and of self-discovery.  The process is not set in stone, 

but is determined as the work unfolds, each step being determined by the previous and by the goal.  This 
is precisely the experience of the researcher and the scientist conducting an experiment.  All of these are 

the external trappings of process-focused ways of thinking. 

 

Science Fair 

Each year, all of our first through seventh graders are required to participate in the science fair.  They all 

pose a question that they must investigate and then they follow scientific method to conduct their 

experiment and record their results.  The science fair experience provides many life skill lessons as well 
as science lessons.  The students have to budget their time to finish their experiment, report and display 

board within a 7 week time frame.  They must research their question to be able to make an educated 

hypothesis.  When their results surprise them, they often have to go back and research their question more 
thoroughly.  They need to present their information in a way that is clear to their audience.  This requires 

that they write multiple drafts of their report, practice giving their presentation and carefully plan the 

layout of their display board.  For our parents, often the most difficult aspect of the science fair is to step 
back and allow their children room to make mistakes and be independent, but they work hard to give their 

children this gift.  Each year, the children learn from their own experience and from watching their peers. 

Their planning, researching, writing, and presenting skills improve each year.  Ultimately, we want to 

encourage the children’s natural tendency to ask questions and we want to empower them to find answers 
through research and investigation. 

 

We continued our tradition of a whole school science fair, rather than students just presenting to their own 
class.  This allowed parents from all grades and students from all grades to see each other’s work.  It was 

a learning experience for all.  Students at each stage in their school career had something to share.  Again, 

the boundaries of age were dissolved to show that all students are learners and teachers. 
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Key Question 1: Is the school making progress toward achieving mission? 

 

 What progress has the school made toward its academic goals as defined in its Accountability 

Plan?   

 

Academic goals: 
 

Academic Goal 1: Every student will complete a portfolio demonstrating progress in math, science, 

social studies, language arts, music, and art.  (Student portfolios) 

All students completed a portfolio in accord with the portfolio guidelines laid out at the beginning of the 

year.  In addition, faculty and administrators worked on designing new portfolio guidelines (See 

Appendix A: Assessment Plan) that will be more integrated with the progress reports and more 

explicitly linked to the mission and philosophy of the school.  Teachers began to use some of the 

elements, like student selection and reflection in the portfolios at the conclusion of this year. 

 

Academic Goal 2: A representative sample of portfolios will show progress on the skills outlined in 

progress reports. (End of Year Accountability Committee Report) 

The Accountability Committee reviewed a selection of 3rd and 4th grade portfolios to further refine the 

rubric that they have developed for looking at portfolios.  In the process of doing this, they concluded that 

there needed to be further revisions to the portfolio guidelines.  These guidelines were then reviewed by 

the faculty and revised over the course of the year.  The new guidelines will be fully implemented in the 

coming school year.  This will give the Accountability Committee an opportunity to examine portfolios to 

judge consistency between the portfolios and the progress reports.  The new portfolio guidelines are 

included in Appendix A: Assessment Plan   

 

Academic Goal 3: Every student will participate in two musical performances per year.  

(Attendance at performances) 

All students participated in the two major musical performances for the year.  In addition we had many 

other performances that students put on, including the following: 

• 3rd/4th grade poetry reading 

• 5th/6th grade productions of a Midsummer Night’s Dream 

• 7th grade creation and production of a musical, “The Wizard of Wii.” 

 

We also offered other optional performance opportunities to students after school.  We launched the 

Seacoast Charter School Drama Club this year, which debuted with a production of Annie Jr.  More than 

20 students worked very hard over the course of most of the year to stage the production and put on six 

performances over two weekends.  We also had student participants from outside of our student body as 

well.  This is the beginning of a plan to use after school and summer programming as a tool to reach out 

into the community to raise awareness of the school.  We also offered after school programs in art, dance, 

Spanish, and music, including, The Roots of Rock and the Beatles Club, with visiting artist TJ Wheeler, 

which performed for the student body. 
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Academic Goal 4: The average National Percentile scores aggregated over three years on the Terra 

Nova in Reading, Language and Math will improve or stay the same from year to year.  (Terra 

Nova) 

As the average scores for the 2007-2009 and 2008-2010 years show, we have shown relatively consistent 

performance on the Terra Nova tests.  In both Language and Reading we have seen small decreases in the 

average score and math has stayed flat.  This is due primarily to a weaker performance in 2010 than 2007.  

Between the spring and fall of 2007 the school moved from Exeter to Kingston and experienced a large 

turnover in student population.  Some students who had been at the school for a period of time were no 

longer in the cohort tested and many new students entered.  

  

 

 Reading percentile1 Language percentile Math percentile 

2007-2009 72 70 69 

2008-2010 70 69 69 

 

The National Percentiles equivalent for the Mean Normal Curve Equivalents for the last four years are 

reported below.  This shows a consistent growth in both math and reading in the last three years with a 

dip this year in the language score from the 85th percentile to the 71st. 

 

 Reading Language Math 

2007 73 72 69 

2008 65 68 64 

2009 70 85 67 

2010 70 71 70 

  

The following cohort analysis confirms that as students remain at the school longer their performance on 

the Terra Nova test increases.  Cohorts are defined by the student’s year at the school; Cohort 1 are those 

students who are in their first year at the school. 

 

 Reading Percentile Language Percentile Math Percentile 

Cohort 1 67 62 62 

Cohort 2 69 69 72 

Cohort 3 75 76 78 

Cohort 4 82 72 75 

 

Academic Goal 5: National Percentile scores on the Terra Nova for the majority of students will 

improve or stay the same from year to year. 

The majority of students improved from last year’s Terra Nova scores to this year’s score on all of the 

subtests, Reading, Language, and Math.  This means that compared to the national cohort of students 

taking the test the majority of students improved their performance. 

 

                                                
1 These are the national percentile equivalents of the mean normal curve equivalent. 
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 Reading Language Math 

Percentile Decrease 40% 39% 37% 

Stay the same 3% 4% 3% 

Percentile Increase 57% 57% 60% 

 

Academic Goal 6: If a student does not improve or stay the same on the Terra Nova, staff members 

will review other materials, including portfolios, IEP reviews, internal assessments, and other 

materials, to determine if progress has been made, using the portfolio rubric. 

We review all student portfolios and internal assessments on an ongoing basis throughout the year.  Of 

those students in math whose Terra Nova Percentile went down, 64% still scored Proficient or Proficient 

with Distinction on the math section of the NECAP, indicating high performance generally.  Of the 

remaining 36%, half or 18% did not take the NECAP, because they were in second grade.  The final 18% 

or six students, who scored either Substantially Below Proficient (two students) or Partially Proficient 

(four students) on the NECAP, scored an average of 61% on the Math Post Test with an average growth 

of 50 percentage points, as compared to an average Post Test score for the rest of the school of 78% with 

47 percentage points growth.  This cohort started with a lower math performance but grew at the same 

rate or slightly more. 

 

Six second graders’ percentile scores dropped on the Terra Nova.  Four of these students scored above the 

54th percentile in 2010 and even higher in 2009.  The remaining two scored in the 40th and 42nd percentile.  

The average Post Test Score for these students was an 85% with an average growth of 42%.  The lowest 

score on the Post Test among this group was a 79%.  This shows clear growth and solid year end 

outcomes. 

 

In Reading, of the 40% or 35 students whose percentile score decreased, 63% (22 students) were still 

above the 50th percentile.  23% or 8 students were between the 25th and 50th percentile and 14% or 5 

students were below the 25th percentile.  71% (25) of the students whose percentile score decreased (35 

students) scored at or above grade level on their end of the year reading assessment (either the DIBELS or 

the QRI depending on the grade level).  29% (10) of the students, scored below grade level on the end of 

the year reading assessment.  20% of these students scored on the QRI at the instructional level for the 

appropriate grade, meaning they are close to grade level.    Another 40% showed significant growth on 

the DIBELS assessment and are moving closer to grade level performance.  The remaining 40% (4 

students) showed slow growth.  Of these 4 students, three are on IEPs for reading and have made progress 

over the course of their IEPs but growth is still slow relative to the norm.   

   

Programmatic goals: 
 
Programmatic Goal 1: SCS will develop a system for tracking and monitoring student progress 

using student portfolios.  (Student portfolio scoring procedure) 

At the request of the Accountability Committee, teachers and administration worked to develop new more 

specific portfolio guidelines this year.  These are attached in Appendix A: Assessment Plan.  For this 

reason and because the Accountability Committee felt that review of portfolios was beyond the scope of 



 8 

their charge2, because it was essentially reviewing the individual work of students.  They did not spend 

much time reviewing portfolios.  They conducted an initial review of a sample of 3rd grade portfolios.  

Based on this, they concluded that clearer portfolio guidelines needed to be developed. 

 

Programmatic Goal 2: Review of a sample of portfolios and site visits will show an emphasis on a 

problem solving process.  (Scoring of portfolios according to rubric) 

See Above 

 

Programmatic Goal 3: Every student will complete one integrated project that demonstrates skills 

in the arts, and two other disciplines.  (Student Portfolios) 

Students all completed extensive portfolios this year with many projects in many different subject areas.  

All of the students completed a science fair with a visual presentation.  This is only one of many multi-

disciplinary projects that students completed this year. 

 

Organizational goals: 

Organizational Goal 1: The SCS Accountability Committee will create a classroom visit rubric and 

conduct 14 visits to the school to test and perfect the rubric to monitor faithfulness to the charter. 

The Accountability finalized the Classroom Visit rubric that was started last year.  They used the rubric to 

make 5 visits to classrooms over the course of the year.  The rubric is focused on changes in student 

behavior as the desired outcome of our approach to education.  See Appendix B for the complete School 

Observation Rubric.   

 

Organizational Goal 2: The Accountability Committee will establish baseline observational data in 

each category of the rubric. 

Given the relatively small number of classroom visits, the Accountability Committee was not comfortable 

using these data as a full baseline. 

 

Organizational Goal 3: The SCS Accountability Committee will develop a rubric for looking at 

student work to monitor faithfulness to the charter.  (Portfolio rubric) 

The Accountability Committee determined that portfolio review was not the best way to ensure 

faithfulness to the charter and was beyond the scope of their charge. 

 

Organizational Goal 4: 100% of SCS families will participate in volunteer activities over the course 

of the year.  (Parent Survey, Volunteer sign-in book) 

All of our families participated in some volunteer activity this year.  Parents, community members, and 

grandparents contributed a total of over 4,000 volunteer hours this year or the equivalent of 2.75 full time 

                                                
2 The charge of the Accountability Committee: “The Accountability Committee will work with 
the Head of School to assess how well the school is accomplishing its mission and fulfilling the 
charter.  With the Head of School, the committee will create and manage the state accountability 
plan and review and oversee its implementation.  The committee will review student work, make 
classroom visits, and review the longitudinal growth of the student body over time.  This work 
will not include evaluation of either individual students or teachers.” 
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equivalent positions.  This included everything form helping with lunch distribution and cleanup, to 

network, website, and email management, to serving on board committees, to helping prepare the school 

building for the year. 

 

Organizational Goal 5: SCS will increase the number and depth of parent volunteer opportunities 

(Parent Survey) 

92% of parents either agree or strongly agree with the statement that they feel welcome and encouraged to 

participate at the school.  89% of parents strongly agreed or agreed that the school does a good job of 

finding ways for parents to participate in whole school events.  81% of parents strongly agreed or agreed 

that the school does a good job of finding ways for parents to participate in the classroom.  These are 

areas of potential growth.  It is of central importance to the health of the school and the success of our 

program that every family feel that they are welcome and find a way to participate in the classroom and 

the broader life of the school.    

 

Organizational Goal 6: SCS will hold monthly “Spotlight on Learning Tours,” attracting 200 

visitors over the course of the year.  (Spotlight attendance cards) 

We had approximately 275 visitors over the course of the year.  We have contact information from 174 

visitors from 5 of the 9 Spotlight on Learning tours and Grandfriends day.  Included in the Strategic Plan 

is a continued effort to reach out to the community beyond the immediate families of students in the 

school.  The visitors to the school this year included prospective parents, local and state politicians, 

grandparents of students, representatives from local area schools and districts, prospective teachers, 

operators of day care and kindergarten programs, and local business people.  

 

Organizational Goal 7: Fill board to capacity of 12 members. 

The board currently has 7 members.  We are making a push this summer to fill the board once again.  We 

unexpectedly lost one board member and two departed at the conclusion of their terms.  In an effort to add 

more members, the board has voted to increase the number of parents allowed on the board to half or 6 

out of 12.  This will also allow for greater parent participation in the governance of the school. 

 

Organizational Goal 8: Board, staff, and parents will all contribute to the completion of a Strategic 

Plan by June 2010. (Parent survey, Strategic Plan) 

The strategic planning process has been a valuable reflective undertaking that has allowed the school to 

set a clear direction over the next three years in three main areas of the school’s operation: Community, 

Program, and Financial stability. Each month the board devoted a significant portion of their meetings to 

reviewing and critiquing drafts of the plan as it developed. The process included consultation with 

teachers and parents through a Curriculum Strategic Planning Committee.  This committee was almost 

entirely responsible for drafting and making decisions regarding program goals in the plan.  The board 

also received input from the faculty directly at faculty meetings and from the parents through three focus 

groups conducted by two statistics students from UNH. 

 

The board worked with a volunteer consultant who was very experienced in strategic planning for both 

non-profits and for profits.  The consultant helped steer the process and guided the board toward strategic 

thinking and toward confronting the most difficult problems.  The end result is a strategic plan with the 

three primary goals below and many supporting measures that will allow the leadership to measure 

success in movement toward these goals.  (See Appendix C for the complete plan.) 
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Strategic Goals 

 Goal 1: Strengthen, expand, define, and integrate the roles and contributions of the internal 

and external community of the school. 

 Goal 2: Define, document, expand, and develop the school’s program in order to fulfill our 

mission. 

 Goal 3: Promote organizational growth and stability 

   

 

KEY QUESTION 2:  IS THE SCHOOL RESPONSIBLY USING PUBLIC FUNDS? 

 

The Seacoast Charter School (SCS) appropriates a significant portion of public funds to its instructional 

program.  The spreadsheet below illustrates the way SCS utilizes its public funding in comparison with 

New Hampshire “District” Schools (DOE 2008-2009): 

 
REVENUE SOURCES   Percent  Percent 

    

Seacoast Charter School 

2009-2010  

Local Taxation 

 $           

1,483,895,656   56.0% $0 0.0% 

Tuition, Food, & Other Local 
Revenue* 38,269,022   1.4% $85,457.51 10.46% 

Equitable Education Aid 890,174,085   33.6% $719,400.00 88.04% 

Other State Sources 89,967,360   3.4% $12, 273.05 1.50% 

Federal Sources 147,318,280   5.6% $0 0.0% 

Other  (Includes insurance 

settlements)  900,849   0.0% $0 0.0% 

Total Net Revenues 

 $           
2,650,525,252   100.0% 817,130.56 100.0% 

        

Sale of Bonds & Notes ** 46,262,099        

        
        

DISTRIBUTION OF 

EXPENDITURES        

        

Regular Instruction* 

 $           

1,037,678,209   41.4% $579,708.47 65.89% 

Special Programs* 473,442,456   18.9% $0 0.0% 

Vocational Programs* 40,084,522   1.6% $0 0.0% 

Other Instructional Programs 40,409,492   1.6% $0 0.0% 

        
Student Support Services 174,446,558   7.0% $1,909.86 0.22% 

Instructional Staff Support 85,507,901   3.4% $0 0.0% 

General Administration and 

Business 97,950,702   3.9% $59,892.69 6.81% 

School Administration 134,870,384   5.4% $89,214.18 10.14% 

Business Services 13,778,424   0.5% $44,981.49 5.12% 

Plant Operations 224,233,619   8.9% $84,752.74 9.63% 

Pupil Transportation 107,522,931   4.3% $0 0.0% 

Non-Public Programs 733,654   0.0% $0 0.0% 



 11 

Community Programs 6,800,562   0.3% $0 0.0% 

Bond & Note Interest 45,591,427   1.8% $0 0.0% 
Charter Schools/Other 

Agencies 557,072   0.0% $0 

0.0% 

Food Service 25,393,600   1.0% $19,342.70 

    

 2.19% 

        

Total Recurring 

Expenditures 

 $           

2,509,001,513   100.0% 879,802.13 100.0% 

  

 Has the school provided quarterly financial reports that comply with accepted standards  

of public school accounting? Yes. 

 Do the school’s purchasing and billing practices meet acceptable standards for public school 

accounting? Yes.  (See auditor’s report)  

 Has the school provided an annual external audit with no material defects? Yes, each year of 

operation. We are still awaiting the results of the most recent audit results from the Fiscal Year 

ending June, 2008. 

 Do the school’s quarterly financial reports demonstrate reasonable and prudent planning? 

1. Budget reports are clear, concise and accurate: Yes. 

2. Yearly budget planning allocates sufficient funds to support the school’s programs: Yes. 

3. Yearly budget projections generally align with monthly expenditures: The board reviewed 

monthly expenditure activity to ensure that activity falls within the approved budget guidelines.  

All budget adjustments are reviewed and approved by the board, when necessary. 

 Do the school’s Board minutes indicate clear communication of accurate information about the 

school’s financial condition?   

1. Monthly Board minutes include presentation and discussion of allocations, expenditures 

and balances:  Yes, review of budget to actual activity as well as a balance sheet are presented 
and reviewed on a monthly basis.  In addition we have included a financial summary in the Head 

of School report to the board beginning in May of this year.  This gives the board a snapshot of 

the school’s financial condition and projections. 

2. Quarterly reports provided to the Department of Education align with presentations to the 

schools’ Board of Trustees:  Yes. 

See Appendix D for a budget for the 10-11 fiscal year. 
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Key Question 3: Is the school promoting student attainment of expected knowledge and skills? 

 

Overall NECAP Performance 

Grades 3-7 

The following graph is a 

summary of NECAP 

performance in grades 3-7 for 

students who attended the 
school at least one year.  81% 

of students were proficient or 

higher in reading and 82% in 
math vs. 77% and 73% 

statewide. 

 

Two areas to highlight in 

particular include, on the low 

side, our performance in 

reading in 3rd grade and, on the 

high side, our performance in 

math in 6th grade.  On the 6th 

grade math assessment 100% 

of our students scored either 

Proficient (50%) or Proficient 

with Distinction (50%).    
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In third grade almost 30% of our students (5 students) scored either partially proficient or substantially 

below proficient.  We anticipated this based on QRI and other reading assessment inputs from the 2008-

2009 school year.  For this reason we put in place a Reading Specialist position for the 2009-2010 school 

year.  Focusing on grades 1 and 2, this person provided some direct support to students but more 

importantly provided significant professional development to teachers and helped implement an RTI 

(Response to Intervention) based model, including ongoing assessment and programmatic adjustments 

throughout the year.  We also 

adopted a more focused, 

Orton-Gillingham based 

intervention curriculum called 

SPIRE.  We have seen 

significant improvements 

among struggling readers in 

grades one and two this year 

and consequently, we expect 

to see significant 

improvements in reading 

performance on the 3rd grade 

NECAP.  (See below 

Accountability Goal 4.)  

 

The graph to the right shows 

the post-test results on the 

DIBELS for grades 1-3.  With 

each grade students are performing at a higher level.  The graphs below show the growth from beginning 

middle to the end of the year on the DIBELS Oral Reading Fluency measure in grades one and two.  As 

you can see there is consistent growth on average over the course of the year.3 

                                                
3 The center-line represents the mean score and the box, the range of scores.  The gray bar 
represents the grade level benchmark on the respective tests. 
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Grade 1 

 

Grade 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Additionally our level of proficiency on the NECAP as compared with the state average has been quite 

favorable over the course of the existence of the school.  The chart below shows proficiency across all 

tests for the five years the school has existed. 

 

 Seacoast 3rd-6th Proficient or Above State Average 3rd-6th Proficient or Above 

20094 82% 75% 

                                                
4 In 2009, these represent percentages at proficient or above for grades 3-7 for both SCS and the 
state  
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2008 75% 71% 

2007 88% 69% 

2006 89% 68% 

2005 84% 64% 

 

Cohort Analysis 

In order to gauge the success of our program on student attainment of the expected knowledge and skills, 

we also look at student performance by cohort.  A cohort is defined as the length of time a student has 

been enrolled in the school.  Cohort 1 are those students who are taking the NECAP at the beginning of 

their first year at Seacoast Charter School.  Cohort 2 are those who are beginning their second year, 

whose performance on the NECAP represents one year at the charter school.   

 

As you can see from the charts below, the longer that students are at the Seacoast Charter School, the 

better they perform on the NECAP.  The only deviation from consistent improvement of student scores is 

the performance of Cohort 2 on the NECAP Reading test. 

  

 

We also monitor the progress of each student carefully as well.  We use both the NECAP and the Terra 

Nova (see question 1.6 above for Terra Nova results) tests as butterfly nets to capture those students who 

may be struggling and examine their performance, and program more closely.  In order to hold faculty 

and administration accountable in this process we have developed the following goals in our 

Accountability Plan. 

 

Accountability Goal 1: If a student does not meet proficiency standard as measured by the NECAP 

in a particular area, Staff members will review other materials, including portfolios, IEP reviews, 

internal assessments, and other materials, to determine if progress has been made.   

Of the students who did not score proficient or above on the NECAP in reading (19% or 21 students), 

43% (9 students) scored on grade level by the end of the school year on the QRI assessment.  24% (5 
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students) scored on the instructional level for their grade level at the end of the year, one step below grade 

level.  Another 24% (5 students) scored below grade level on the QRI.  Of these 24%, one student scored 

above the 50th percentile on the Terra Nova test in reading.  Three of the four remaining students are 

receiving intensive reading intervention services as a part of their IEPs.  The final student is on the top of 

our list to monitor in the coming year. 

 

10% (2 students) left the school after taking the NECAP and we do not have further data on their 

progress. 

 

Of the students who did not score proficient or above on the NECAP in math (19% or 21 students), 19% 

scored in the 50th percentile or higher on the Terra Nova math test at the end of the year.  57% (12) of the 

students scored an average of 56% on the math post test with an average growth of 45 percentage points 

at the conclusion of the school year, as compared with an average score of 76% for the whole school and 

an average growth of 49 percentage points.  Of this group (12 students), 10 scored between 50% and 

70%.  The remaining two students both have IEPs with specific math goals. For four of these students, we 

do not have math post test scores; their scores on the Terra Nova tests were 30th, 31st, and 45th percentile 

respectively.  

 

It will be important to ensure that struggling students are receiving the support they need over the course 

of the year, identifying early any students with particular need. 

 

Accountability Goal 2: Any student who does not meet proficiency standard in a particular area in 

one year will make progress toward that standard in the second year as measured on the NECAP. 

(NECAP results) 

 

In 2008, 11 students scored either partially proficient (9) of substantially below proficient (2) on the 

NECAP reading assessment.  Six out of 11 or 55% of the students who scored either substantially below 

proficient or partially proficient in reading in 2008, progressed one proficiency level on the NECAP.  Of 

the two students who scored substantially below proficient, one improved to partially proficient.  No 

student who scored was not proficient in 2008 showed regression in their 2009 score.  The scores of five 

out of 11 or 45% stayed the same from 2008 to 2009. 

 

The one 5th grade student who scored substantially below proficient in reading in 2008 and did not show 

progress on the NECAP reading test scored at the 3rd grade instructional level on the QRI at the beginning 

of the year and 4th grade instructional at the end of the year.  He is also receiving intensive Special 

Education services in the area of reading.  While not on grade level, he is clearly making progress and is 

performing even more strongly in reading comprehension than reading the fluency score above indicates.   

 

Of the four students who scored partially proficient and did not show progress on the NECAP in reading 

in 2008, two have moved to another school and we do not have records of their progress in the past year.  

Of the remaining two, one fourth grader moved from a 3rd grade independent level on the QRI to a 4th 

grade instructional level on the QRI from the beginning to the end of the school year.  We also considered 

but ultimately rejected, since he was making progress, referring him for Special Education services.  The 

other student, also a fourth grader, is receiving Special Education services focused on reading fluency and 

efficiency and has progressed on the QRI from 3rd grade instructional level to 4th grade instructional level. 
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Ten students scored partially proficient or substantially below proficient on the NECAP math test.  Six 

out of 10 or 60% of the students who scored either substantially below proficient or partially proficient in 

math progressed one proficiency level on the NECAP.  Three of the four students or 75% who scored 

substantially below proficient improved to partially proficient. No student’s scores regressed on the 

NECAP proficiency levels. The scores of 4 out of 10 students or 40% stayed the same from 2008 to 2009. 

 

The one student who scored substantially below proficient in math in 2008 and did not show progress on 

the NECAP math test, showed extraordinary progress on the pre and post math assessments this year, 

growing from 1% correct on the pre-test to 70% correct on the post-test. 

 

Of the three students who scored partially proficient in reading in 2008, one moved to another school and 

we do not have records of her progress in the past year.  Of the remaining two, one improved her score on 

the math assessment from a pre-test of 11% to a post-test of 60%.  We do not have a post-test score for 

the other student. 

 

Accountability Goal 3: Internal pre and post-assessments in math, writing, art, and music will 

demonstrate progress on the skills outlined in the progress reports.  (Math, writing, and art pre- 

and post- assessments) 

Pre and post assessments were conducted in math, art, reading, and music.  We have not yet completed 

the benchmarking process in music, and art that would allow us to demonstrate that students have made 

one year of progress. 

 

Math: We assess our students on a series of skills that we would like them to master at each grade level.  

These skills are a combination of the state Grade Level Expectations and the skills that students should 

master, according to the Everyday Math curriculum in grade 1-5 and Mathematics in Context grades 6-7.  

SCS students have made significant progress in math this year as summarized on the graph to the left.  

The average scores for 

most grades at the end of 

the year were between 70% 

and 85%.  The sixth grade 

class did much better this 

year, in the second year of 

the Mathematics in Context 

program, with students 

scoring an average of 68% 

vs. 28% from last year.   

 

 

Writing: 

In writing we used an 

extended NECAP writing 

prompt in all grades.  In 

grade 1-5 we used some 

version of the visual 
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prompt from the 5th grade writing NECAP writing assessment.  In grade 6-7 we used a writing prompt 

from the 8th grade NECAP writing assessment.  In grades 5-7 these were scored using the rubrics used to 

score the NECAP extended writing prompts.  In grades 3 and 4, the fifth grade rubric was modified to 

match grade level expectations.  In grade 1 and 2, we used grade level appropriate rubrics.  54% (61 

students) of students met expectations for the grade level at the beginning growing to 76% (91 students) 

meeting the expectation at the end of the year.  Of the 24% (29) who did not meet expectations at the end 

of the school year 19% (4 students) showed significant progress on this assessment toward grade level 

expectations.  38% (8 students) showed no difference on the assessment and 43% (9 students) showed 

regression on the assessment.  Of those who showed regression, 78% or 7 out of 9 scored at or above 

grade level expectations at the beginning of the year.  While this may indicate true regression, it may also 

indicate a lack of seriousness or effort on the post-test.  

 

Accountability Goal 4: Students will show an average of one grade level progress on the QRI. 

(QRIs) 

Beginning this year we have used a mix of reading assessments to give us a more detailed sense in the 

early grades of where reading difficulties lie and allow us to take a more diagnostic approach to these 

difficulties.  We used the DIBELS assessment in grades 1-3 and the QRI in grades 3-7.  

 

The DIBELS assessment measures various aspects of reading and pre-reading skills.  We are reporting 

here the Oral Reading Fluency5 measure as one of the significant outcome measure in early reading.  The 

percentage of students 

performing above the grade 

level benchmark grew from 

42% to 50% for the 1st - 3rd 

grade students over the 

course of this year.  The 

percentage on grade level 

shrank from 33% to 24%.  

The percentage of students 

below grade level benchmark 

on Oral Reading Fluency 

stayed static at about 25%.  

According to the DIBELS 

test, this should amount to 

about 20% on average.  Of 

these 25%, 50% are on 

Individual Education Plans 

and are receiving intensive 

small group or individual 

intervention.  In some cases 

this has been ongoing, in 

others it started only this year, as we began to use the DIBELS assessment.  All of these students are 

                                                
5 The pre-assessment average uses the January score for the first graders, since this is the first 
time in the year that Oral Reading Fluency is assessed. 
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receiving some higher level of intervention within the classroom, more frequently and in smaller groups 

using the SPIRE program, an Orton-Gillingham based reading program.  Some students are also receiving 

after school tutoring using the newly published RAVE-O program, developed at the Tufts Center for 

Reading and Language Research.  As these programs become more established in the school we expect to 

see the reading fluency scores improve.  We have seen progress among these students in other measures 

such as the Nonsense Word Fluency assessment, which is designed to measure a student’s ability to 

decode language, a necessary precursor to fluent reading.   

 

It is worth noting that while Reading Fluency is generally used as a predictor of reading skills later in life, 

it is not an end in itself and develops at different rates for different students.  36% of the students who are 

below the grade level benchmark have birthdays within one month of the first grade enrollment cutoff, 

showing that age is a significant factor in performance in the early grades. 

 

On the QRI, students have shown significant growth between the pre and post assessments.  64% of 

students were reading on or above grade level at the beginning of the year vs. 80% at the end of the year.  

The majority of the growth is in students moving from below to on grade level.  The above grade level is 

likely artificially depressed because this assessment tops out at a score of an Upper Middle independent 

reading level.  21% of all 3rd-7th students have reached this level and 76% of the 7th graders have.  Some 

of these students are probably reading above grade level but show as on grade level with this assessment. 

 

 

 

Accountability Goal 5: Students who are below grade level in reading as of September will show 

progress toward grade level by the end of the year. (DIBELS) 
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Of the students who scored below the grade level benchmark (14 students or 25%) on the Oral Reading 

Fluency assessment in grades 1-3 at the beginning of the year, 21% scored on benchmark or higher at the 

end of the year.  Six students or another 43% progressed from the reading 3-12 words per minute to 44-63 

words per minute.  The remaining four students all made progress but are all significantly short of the 

grade level benchmark.  Three of these four are receiving intensive special education services, including 

extra tutoring in the summer.  The fourth student will continue to be monitored in class and receive more 

intensive reading instruction in class to ensure continued growth. 

 

On the QRI assessment in grades 4-8, 34% (27 students) scored below grade level at the beginning of the 

year on the QRI assessment.  Of these, 67% (18) scored on or above grade level at the end of the year.  Of 

the nine students who did not score on grade level by the end of the year, 78% (or 7 students) scored at 

the Instructional level of their grade level. (E.g. A sixth grade would be expected to score at level 6-

independent.)  Of the remaining 2 students one showed progress on the QRI and the other did not.  They 

are both on Individual Education Plans and receiving services in reading. 

 Are students at the school meeting proficiency standards as measured by state assessments? 

o Students at the school achieve at or near state averages on state assessments: Yes, please see Key 

Question 3: Overall NECAP Performance. 

o Students at the school achieve at the level of performance defined by the school in its 

accountability plan: Yes, please see Key Questions 1 and 3 

o Students at the school achieve at or near the level of students in similar schools:  The table 
below shows Seacoast Charter School’s performance on the NECAP in each subject relative to 

the top five sending districts by population.  

 

 

 Proficient 

with 
distinction Proficient 

Partially 

Proficient 

Substantially 

Below Proficient 

Seacoast  18% 63% 12% 7% 

Seacoast 1 year or more6
 22% 59% 9% 9% 

Epping 19% 58% 17% 6% 

Exeter 33% 54% 10% 3% 

Brentwood 30% 57% 10% 3% 

Fremont 7% 56% 23% 13% 

Newton 

Reading 

12% 59% 24% 5% 

      

Seacoast  35% 42% 18% 5% 

Seacoast 1 year or more 41% 42% 14% 4% 

Epping 22% 51% 15% 11% 

Exeter 42% 46% 8% 4% 

Brentwood 41% 46% 9% 4% 

Fremont 14% 49% 22% 15% 

Newton 

Math 

17% 55% 19% 9% 

 Are students at the school making progress toward meeting state proficiency standards? 

                                                
6 This category includes students who attended Seacoast the years prior to testing in October 
2008. 
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1. Students demonstrate average rates of growth on standardized assessments.  Yes, please see Key 

Question 3: Accountability Goal 2 

 Are students at the school meeting credible internally-defined measures of proficiency (see also 

Key Question 3, Goal 3 – school-defined academic goals) 

1. The school uses credible internal measures.  For our reading assessment we have chosen two 

well-researched assessment tool, the Qualitative Reading Inventory, and the DIBELS assessment.  
These are administered 2-3 times per year depending on the age and progress of the student.  In 

addition, the DIBELS also has a progress monitoring assessment that is implemented more often.  

In math, we use an internal assessment to measure our students’ progress based on the curricula 
that we are using in each grade level.  This test assesses skills that students are expected to have 

mastered by the end of their grade level according to the Everyday Math program and the 

Mathematic in Context program. 

2. Students attain internally defined targets on local assessments: Yes, please see Key Question 3: 

Accountability Goal 3 

 Are students making progress toward any non-academic goals that the school has volunteered in 

its accountability plan? Yes, see Academic Goal 3 and Programmatic Goal 3. 

 

 

Key Question 4: Is the school sustainable?   

Sustainability Goal 1: SCS will implement a professional review system, which focuses on personal 

growth.  (Faculty Survey) 

We did not conduct a faculty survey this year.   

 

Sustainability Goal 2: SCS will have 150 students enrolled by the end of the 09-10 school year. 

(EOY data) 

We maintained a full time equivalent enrollment of 146.4 students for the 09-10 school year.   

 

Sustainability Goal 3: SCS will have 160 students accepted for the 10-11 school year by the end of 

09-10 year.  (Student enrollment data) 

We have enrolled 171 students for next year, 20 in grade one and two and 22 in grades 3-7.  In grade 8 we 

have enrolled 21 and have one spot open. 

 

Sustainability Goal 4: SCS will have improved response percentage on the parent survey and 

general improvement in parent satisfaction. (Parent Survey) 

We had a 38 out of 105 or 36% of families complete the parent satisfaction survey.  This represents a 

slight increase from last year’s rate of 34% of families participating.  (For full results see Appendix E) 

 

In general, parent satisfaction was quite high.  The average of most ratings scored between 3 and 4 in the 

1-4 scale, indicating that on average people agree with or strongly agree with the statement.  Those 

statements with an average below a 3 are listed below. 

 

Statement Strongly Agree 

or Agree  

Disagree or 

strongly disagree 

I believe that whole school communication is effective. 75% 25% 
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I believe that the students benefit from exposure to 

dance through the PE program.  
82% 18% 

I believe that the methods used to assess my child's 

academic work at SCS are clear, fair, helpful, and 

based on mastery of the material.  

80% 20% 

These results point to a need to be more proactive and responsive in whole school communication.  We 
are making an effort to move as much communication as possible to a digital format.  This will happen in 
a number of ways in the coming year.  We have email lists established for each of the classes, the parent 

body as a whole and each grade level team.  The teachers use email frequently to communicate with 

parents.  Each class also has its own webpage, with an expectation that it will be updated weekly with 

volunteer opportunities, news, and homework.  We will begin using a platform called Haiku that will 
allow even more direct communication with parents about student work, homework and calendar.  This 

will also allow us a whole school calendar function to centralize important information.  In addition, there 

will be a weekly newsletter that will go out to all families. 

The disagreement, questions, and lack of clarity around methods of assessment require serious address 

from the school.  Because we assess students by non-traditional means (portfolios), it is important that we 
make clear to parents the purpose of these portfolios and how we use them to monitor the progress of 

students.  We use portfolios precisely because it is a more transparent and accountable form of 

assessment.  Some of this will be clarified with new, universal portfolio guidelines.  We are also creating 
a Parent Instructional Handbook for the school that clarifies the expectations of the portfolio and the role 

of parents in reviewing the portfolio.  (See Appendix A: Assessment Plan for the complete Portfolio 

Guidelines.) 

In questions about the program, parents expressed a high level of satisfaction for an average score of 3.3.  
Only 5% disagreed with one of the statements about specific areas program. (e.g. 21.    I believe that the 
SCS curriculum provides excellence in visual art for my child.)  35% strongly agreed and 60% agreed 

with these statements.  

The following statements all received an average score of 3.5 or higher with very few disagreements. 

• I believe that SCS nurtures learning and mutual respect among students and teachers.  

• I believe that teachers at SCS develop strong relationships of mutual respect with students.  
• My son/daughter generally feels safe and secure at SCS.  

• I believe that SCS teaches critical thinking through the arts.  

• I feel welcome and encouraged to participate at the school.  

• I believe that the SCS curriculum provides excellence in visual art for my child.  
• I believe that the SCS curriculum provides excellence in music for my child.  

• When communicating a concern with a classroom teacher, the teacher responded in a timely 

manner.  

 

Sustainability Goal 5: SCS will develop new streams of revenue as a part of the strategic planning 

process.  

The board worked hard to include finding new streams of revenue as part of the strategic plan.  As 

currently envisioned, these will include after school programs, summer programs, professional 

development programs, and other opportunities to take advantage of the intellectual property of the 

school.  This year the school raised $4,879 from auxiliary programs, all of which were after school 

programs.  The plan also creates an Entrepreneurship Committee to look for such opportunities for the 

school.  (See Appendix C: Strategic Plan for more information.)  
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Sustainability Goal 6: SCS will have an annual increase in teacher retention. (Teacher retention 

comparison) 

We retained all of the classroom teachers and lost one arts teachers this year, for a total retention of 92%.  

This represents a drop from the 100% retention rate of last year.  One teacher also moved from a 

classroom role to an administrative role.  In addition, we have included an objective in the Strategic Plan 

concerning teacher retention, considering it an important element in the long-term stability of the school, 

one of the major goals of the plan.   

 

Conclusion: 

Over the past six years, Seacoast Charter School has grown 8 students to 171 enrolled for the coming 

school year, with 165 students on our waitlist.  This alone speaks volumes of our reputation of providing 

a quality education option to elementary school students on the Seacoast.  We have expanded and 
deepened our focus on the arts, on caring for the social and emotional development of each individual 

child, and on developing critical thinking skills using the artistic process as a model for academic 

learning.  We have begun to put systems in place to create a sustainable program, including our student 
assessment system, school accountability system, our faculty review system, and our student supports 

systems. 

 

We look forward in the coming years to expand into 8th grade and expand to our full capacity of 172 
students.  We are also exploring the possibility of adding Kindergarten and looking at possible permanent 

homes for the school.  We also look forward to growing into our role as an innovative public school in 

New Hampshire by proactively sharing the curriculum, instructional, and organizational practices that we 
have developed at Seacoast Charter School with other public schools. 
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Appendix A: Assessment Plan 
 

Assessment philosophy: 

At Seacoast Charter School, assessment is an ongoing opportunity to determine a student’s 
growth in order to redirect and/or ensure the completeness of their learning.  Assessment should 
be structured to: 
 

1. Establish a partnership with each student involving them in future goal setting. 
2. Hold students and teachers responsible for engaging in high quality work. 
3. Engage students in the process of their own learning 

 
The skills that are assessed throughout the year are those that are most valued.  It is, therefore, 
one of the primary ways of promoting the values of the school through the everyday work of the 
students and teachers. 
 
Assessment must be common, ongoing, and authentically derived from the everyday work of the 
student.  It should be designed to demonstrate the skills of the student in the contexts in which 
they would naturally be employed.  Assessment is only one part of a feedback loop that informs 
the specific goals for the students and instruction for the teacher. 
 
At Seacoast Charter School we use student portfolios as the primary tool for students assessment, 
reflection, and goal setting.  Portfolios make student work visible, creating the possibility and 
incentive for students constantly increase the quality of their work.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Assessment 

Student 

Goals 

Instruction 
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Portfolio Guidelines 
 

Goal: The portfolio will be used to show growth in each of the Thinking Realms outlined below 
and in the subject areas of math, science, social studies, language arts, art and music for each 
student over their career at the Seacoast Charter School. The portfolios will link Personal 
Learning Plans and Progress reports through the choice of artifacts and reflections by students 
and teachers.  
 
Structure: The portfolio will be divided into seven sections.  Each section will include at least 
one artifact that demonstrates a student’s strengths in this area.  Students will select one or more 
artifact/s in consultation with their portfolio advisor during Portfolio Week to go into their 
portfolio each trimester. 
  
Thinking Realms: 

1. Observation and critique 
2. Visual Expression 
3. Written Communication 
4. Design Process 
5. Listening and reading 
6. Essential Question  

 
Personal Learning Plan Goals: 

7. An area of personal strength  
8. An area of personal growth from the Personal Learning Plan – selected by the 

student, teacher, and parent together 
 
Artifacts included in these sections should represent each of the following subject areas: 

1. Art 
2. Music 
3. Math 
4. Science 
5. Social studies 
6. Language arts 

 
The Personal Learning Plan and the Progress Reports will also be included in the portfolio. 
 
Artifact 

An artifact may be a written product, a photograph or a reflection of a classroom experience that 
demonstrates progress in one of the five Thinking Realms and/or a goal from the Personal 
Learning Plan.  In order to showcase process, steps of projects from beginning to end 
(brainstorm, webs, rough draft, etc) should be included as one artifact. Teachers and students will 
complete a reflection sheet or rubric to accompany each artifact in the portfolio in order to track 
and monitor student learning.  Teachers may choose to have students write some of these 
reflections immediately after completing the pieces rather than saving all of them until the end of 
the trimester.  The reflection (see Portfolio Reflection below) will detail which Thinking Realm 
and Progress Report goals the project best represents and what the student feels he/she has 
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learned from the process.  The students and teachers together take responsibility for tracking 
progress on goals that the students have set for themselves and those from the progress reports.  
These reflections will be grade level appropriate.  Younger students may work with an adult to 
record their reflections. 
 
The portfolio will be completed each trimester and sent home with the progress report to be 
returned a week later with the parent reflection.  Students and teacher may choose to have keep 
part or the entire portfolio electronically. 
 

Assessment process: 
 
Step 1: Portfolio Introduction Day 

Teachers within the first two weeks of school will have a portfolio introduction day, to teach the 
major concepts and parts of the portfolio to students.  This will give parents an opportunity to 
introduce the Thinking Realms and the Essential question to students early in the year so these 
are not foreign concepts when students go to construct their portfolios.  Teachers should use this 
time for students to begin to prepare for their Goal Setting meetings as well by reviewing past 
work, progress reports, and previous goals from the Personal Learning Plans.    
 
Step 2: Goal Setting Meeting 

The assessment process begins with a goal setting meeting between the student and the teacher at 
the beginning of the year.  The purpose of this is to look back at the student’s work and reports 
from the previous year to begin to set goals for the current year.  The teachers will work with 
each student to develop specific goals for the year relative to their content knowledge and their 
skills.  The teacher will introduce the student to the assessment process and the progress reports 
for the year.  Students will prepare for the meeting by reviewing their own portfolio and those of 
other students as guide for their goals for the year.  Students, working with teachers, will develop 
goals for specific skill and content areas. 
 
Step 3: Personal Learning Plan Meeting 

The Personal Learning Plan meeting is an opportunity for parents, the teacher, and possibly the 
student to meet to discuss goals for the coming year.  The purpose of the Personal Learning Plan 
is for the teacher to discuss the goal the student set with the parent and the student, add other 
goals, and to share any important information about the student’s history that may impact his/her 
learning.  The student should be involved in part or all of the meeting, especially as the he/she 
gets older. 
 
Step 4: Collect Work 

Students, working with their teachers, will collect all of their work in a file over the course of the 
trimester in order to be ready to assemble their portfolio at the end.  Teachers may choose to 
have students reflect on artifacts as they go when they are fresher in the student’s minds, 
especially in the earlier grades.   
 
Step 5: Portfolio Week 

At the end of each trimester, students and teachers will use Portfolio Week to assemble, reflect 
on, and complete their portfolio.  The goals developed in the initial meeting will be revisited, 
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revised, and further developed in subsequent meetings at the end of the 1st, 2nd, and 3rd trimesters.  
These meetings will be informed by the student’s work and by their reflections, which s/he will 
keep to document his/her learning.  These meetings will be opportunities to redirect and refocus 
future work for the students.   
 
Step 6: Portfolio Sharing and Roundtables 

Group Sharing 

At the conclusion of 2nd 4th, and 6th grades, students will share their portfolios in a group sharing 
event with one other student from their grade, two students from 1st, 3rd, or 5th grade, at least two 
parents, and an art teacher, music teacher, teaching assistant, or administrator.  One person will 
be assigned as the moderator.  Students will be expected to share their portfolio, reflect on their 
work from the previous two years, review goals, and answer questions for about 15 minutes.   
 
Roundtable 

8th grades students will present their portfolio to team made up of their teacher, a student, their 
parents, a community member, and one of the following: an art teacher, music teacher, a 
teaching assistant, or an administrator.  The student is responsible for inviting a community 
member, a student and the other faculty member.  The Roundtable is a student-led conference to 
share their portfolio, review goals, reflect on their growth and work from their whole career at 
Seacoast Charter School, and answer questions.   
 
Portfolio Timeline 2010-2011 

September Portfolio Review and Goal Setting  

November 15-19, 2010 First Portfolio Week  

February 14-18, 2011 Second Portfolio Week 

June 6-June 10, 2011 Third Portfolio Week and Roundtables 

June 12-13 Finish Roundtables 
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Portfolio Week 
 

Day 1: Selection, Assembly, and Reflection 

Students spend day one selecting pieces to go into their portfolios and writing a reflection piece 
on each one they choose.  They also begin assembling their portfolio.  Students will meet with 
teachers throughout this process to discuss which pieces to include and why they are choosing 
those pieces. 
 
Day 2: Assembly and Reflection 

Students will continue assembling their portfolios and conferencing with teachers about their 
selections.  Students will finish writing reflection pieces for their portfolio selections.  (In 
younger grades, teachers and parent volunteers may help record reflections.)  Students will also 
create a table of contents or guide to their portfolio.  For older students this might help identify 
themes for the trimester and patterns in their work. 
 
Day 3: Goal Setting Meetings 

Students will begin to identify areas that they need to work on by looking at their portfolio.  
Students will also have the opportunity to review their classmates portfolios to think about 

what they did well and where they could improve.  Each student will meet with the teacher to 
help refine these goals and ensure that they are measurable.  Students should complete this 
process by revising and adding to their Personal Learning Plan adding more detail to their 
strengths, adding a goal for their Personal Growth Area, and a goal in one of the Thinking 
Realms (Critical Thinking, Written Communication, Listening and Reading, and Observation 
and Critique). 
 
Day 4: Teacher Reflection 

Teachers will use this day to write reflections and feedback to students on the pieces that they 
chose for their portfolios, helping them to see the growth and the next steps in their learning.  
They will also take this time to relate this piece to other work that the student completed during 
the trimester.   
 
Day 5: Portfolio Sharing 

Students will have the opportunity to share their portfolio with students in their class and from 
other grades.  Each student will be required to comment on three other portfolios in the school at 
three grade levels.  Students will bring home their portfolios to share with their parents and share 
their reflections and new goals. 
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Appendix B: School Observation Rubric 

 
Note: The following expectations are overall expectations for students as a group not necessarily for 

every individual. 

 Number 
of 

observa

tion 

No 
occasion 

to 

observe 

Positive and collaborative classroom atmosphere   

Do students ask teachers for help?   
Asking 

Do students ask other students for help?   

Do students look at the teacher when she/he is speaking?   

Do students look at the student when he/she is speaking?   
Listening 

Do students take advantage of opportunities to engage one on 

one with teachers? 

  

Do more than half of the students raise hands in response to a 

direct question from a teacher? 

  

Do students respond to each other with assistance or answers 

when asked? 

  

Does students’ tone indicates willingness to listen and respond?   

Responding 

Do students independently offer help across ability grouping?   

Do students intercede in potentially harmful or hurtful 

situations? 

  

Do students approach emotionally or physically hurt children?   
Showing care 

Do students apologize when they have harmed or hurt someone?   

Do students respond supportively to someone who is very happy 
or excited? 

  

Displaying 
emotion Do students respond supportively to someone who is sad or 

crying? 

  

Responsibility and Self-awareness   

Do students acknowledge fault?  Do students willingly address 

mistakes/faults 

  

Do students use time effectively to complete tasks?   

Do students transition or refocus responsibly, creatively, 
inventively, flexibly, and effectively…? 

  

Do students care for, respect their work tools and space?    

Do students take initiative in academic work?   

Do students attempt to answer their own questions?   

Accepting 

responsibility 

Do students resolve disputes effectively and appropriately?   

Are students making decisions to manage their own behavior   

Do students respect boundaries?  Awareness of others personal 

space? 

  

Do students demonstrate an emerging awareness of challenges 

and successes? 

  

Do students actively reflect on their own experiences and work?   

Demonstrating 

Self-awareness 

Do students communicate awareness of emotions and act upon 
them in appropriate manner? 

  

 
Narrative Comments: 
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Appendix C: Strategic Plan Draft        

 July 22, 2010 

The Seacoast Charter School, after our initial years of turmoil, is poised in our sixth year to plan 
for a sustainable and successful future.  Our strategic plan, Building Our Future: Changing 
Education at the Student Level, is an effort to put the school on solid footing educationally, 
financially, and organizationally well into the future.  We have created three separate goals for 
each of these aspects of the school: 

 Goal 1: Community 
 Goal 2: Program 
 Goal 3: Finances 
 

While we have created three separate goals, these three aspects of the schools operation are not 
and cannot be separated from each other.  In order to provide excellence in core academics and 
the arts, cultivate the individual qualities and strengths of each child, and develop critical 
thinkers who learn through the arts, we need a strong community and the requisite financial 
resources.  We have created goals and objectives below that ensure that the development of our 
community and the allocation of our financial resources are both focused on having the strongest 
impact on the work in the classroom. 
 
In addition we have emphasized the relationship between the financial and community goals. We 
believe that we must have the support of our community of families and other interested parties 
to make the school financially viable.  Indeed this support, whether it comes in the form of 
volunteerism, legislative advocacy, networking, or direct financial contribution is absolutely 
essential to the operation of the school.  This also requires us as a community to take the 
broadest possible view of who should be involved in our community.  We cannot be satisfied 
only with the participation of the immediate families of students but have to reach beyond to our 
extended families, townspeople, municipal leaders, other non-profit organizations, the business 
community, the community of educators, and political leaders.   
 
We have also enhanced the relationship between the programmatic and the community goals. We 
are school within a regional community.  Part of our mission as a charter school is to provide an 
example and a resource to that community.  While our ultimate goal is for our program to benefit 
from the support of the community, we have to proactively build the goodwill that will yield that 
support.  This means providing programs of interest, which are open to the community as a 
whole and that seek to promote our vision of education. 
 
Finally, we have enhanced the relationship between the programmatic and financial goals.  This 
is a new frontier for schools that we want to explore for the potential professional growth 
opportunities that it could bring for our teachers but also that we need to explore in order to find 
more opportunities to raise revenue.  The teachers and administration of the school have 
developed unique approaches to educational topics ranging from how to handle student 
discipline, to how discuss a painting with students, to how to teacher fractions using musical 
notation.  Beyond the value that this pedagogical work has for our students every day, this also 
has financial value.  We will be exploring opportunities to turn this intellectual property to the 
benefit of the school, the teachers, and ultimately the students through the development of 
professional workshops, publications, or materials that detail what is unique about Seacoast 
Charter School.   
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We have the opportunity to become the premier arts integrated school in New Hampshire and 
even New England.  In order to do this, we have to identify what we are doing that is unique, tell 
people what we are doing, and invite them to experience our school for themselves.  Every 
member of our community has a role to play in making this happen and it will not happen 
without the engagement of everyone. 

 

 

Goal 1: Strengthen, expand, define, and integrate the roles and contributions of 

the internal and external community of the school. 
 

Perspective: The school must have a strong internal community and a sustained and vital link to a broad 

external community to provide the resources necessary to make the school viable and most successful in 

the long term. 

Objective 1a: Strengthen, define, and grow the contributions of the internal community 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Volunteer Hours 

 

 

1. 15% annual 

increase in 

volunteer 
hours per 

student 

1. 10% annual increase 

in volunteer hours 

per student  

Annual Report 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Identify and document new ways for parents to be involved 

in the operation of the school.  Review annually. 

September 2010 Comm. outreach, 

AHOS  

2. Finalize PTVO bylaws and role November 2010 PTVO Officers 
and HOS 

3. Develop and document an orientation program for new 

families which emphasizes the culture and role of 
volunteerism 

November 2010 AHOS, Comm. 

Outreach, PTVO 

4. Identify, document and make accessible to the whole school 

the talents of parent volunteers 

August 2010 Comm. Outreach 

and/or PTVO 

5. Continue outreach to grandparents and extended family November 2010 Comm. Outreach, 
PTVO, 

Grandfriends 

organizer 

 
 

Objective 1b: Find new ways to utilize the internal community as a resource to connect and 

re-connect with the external community 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Spotlight attendance 
 

 

2. Spotlight Referrals 

1. 15% annual 
increase in 

spotlight 

attendees 

1. 10% annual increase 
spotlight attendees 

 

2. Average of one 

Annual 
Development 

report 

 



 32 

 2. Average of 2 

referrals per 
family 

referral per family Annual 

Development 
report 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Develop a stewardship program/protocol for donors August 2010 Comm. Outreach, 

HOS 

2. Enlist corps of parents as school hosts December 2010 Comm. Outreach 

PTVO 

3. Create Seacoast Charter School Advisory Council January 2012 HOS, Board, 

Comm Outreach 

4. Conduct aggressive business outreach through host 

businesses and Chamber 

November 2010 Comm. Outreach, 

Marketing 
Committee, HOS 

5. Create teacher to teacher outreach program September 2011 Faculty, 

Marketing Comm. 
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Goal 2: Define, document, expand, and develop the school’s program in order 

to fulfill our mission. 
 

Perspective: Arts integration is a way of viewing student learning.  The artistic process is at its 

core a problem solving process - an opportunity to create your own work, learn to self-critique 

and transform your mistakes into new learning.  We take this artistic process as the model for all 

academic learning - define a problem, explore potential solutions, select the best solution, try it 

out, and evaluate how well it worked.  This same process is at the heart of all creative thinking, 

and learning, in the arts, the sciences, and the humanities. 
Objective 1: Ongoing program review 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Implementation of 8th grade 

program 

 
2. Implementation of fully enrolled 

Kindergarten program. 

3. Increased parent satisfaction 
regarding the program 

1. Implemented 

(2010) 

 
2. 30 total 

applications 

and full 
enrollment 

3. 90% 

indicating 
satisfaction 

1. Implemented (2010) 

 

2. 10 Applications 
 

3. 80% indicating 

satisfaction 

1. Committee 

report to HOS 

2. HOS Report 
 

3. Parent 

Satisfaction 
survey 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Open 8th grade program fully enrolled September 2010 Head of School 

2. Review curriculum each year for areas of improvement or 

growth 

April 2011 HOS, AHOS, 

Faculty 

3. Research and develop foreign language program linked to 
existing Language Arts Curriculum 

September 2011 Elementary 
Coordinator, 

Middle 

Coordinator, 

Language Teacher 

 

 

 

Objective 2: Design, Envision, and Implement new programs in accord with Seacoast mission and 

philosophy. 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Implementation of fully enrolled 
Kindergarten program. 

2. User and parent satisfaction with 

new programs 

1. 30 total 
applications 

and full 

enrollment 
2. 90%  

1. 10 Applications 
 

2. 80% indicating 

satisfaction 

HOS Report 
 

Satisfaction 

Survey 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Document, explore, and engage possible external resources September 2010 Faculty, 
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in the following areas: 

a. Classroom/Curriculum 
b. Student Support 

c. Faculty Development 

d. Intellectual property development 

e. Marketing 

and ongoing Elementary and 

Middle 
Coordinators, 

AHOS, 

Entrepreneurship 

Committee 

2. Open the Seacoast Charter School Literacy Center 

a. Develop budget, including staffing needs, sources 

of revenue 
b. Determine startup costs 

c. Begin fundraising 

d. Find interested partners 

e. Develop literacy programming 

September 2011 Library 

Committee, HOS, 

Reading Specialist  

3. Form Kindergarten Planning Committee Spring 2010 Kindergarten 

Chair and HOS 

4. Kindergarten Scope and Sequence and Learning Goals January 2011 Kindergarten 

Committee 

5. Launch Kindergarten program fully enrolled September 2011 Head of School  

 

 

 
 

Objective 3: Define, Clarify, Unify, and Document Instructional Practice and Curriculum in accord 

with the mission of SCS. 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Occurrence and increase 

of desired student 
behaviors as defined on 

Classroom Visit Rubric 

2. Teacher and 
Administration 

implementation of 

Classroom Visit Rubric 

3. Parent satisfaction survey 
– smoothness of 

transition to new level 

1. 10% annual increase in 

desired student 
behaviors 

 

2. 10% annual increase in 
desired student 

behaviors 

 

3. 90% satisfaction with 
transition 

 

1. 10% annual 

increase in 
desired 

student 

behaviors 
2. 10% annual 

increase in 

desired 

student 
behaviors 

3. 75% 

satisfaction 
with 

transition 

1. Accountability 

Committee 
report to board 

2. Report to 

board 
 

 

3. Parent 

satisfaction 
survey 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Write and distribute a new parent instructional and 

curriculum handbook  

1. Philosophy 
2. Instructional methods 

3. Curriculum outline 

4. Parent involvement opportunities and guidelines 

Summer 2010 Marketing 

committee, HOS, 

Community 
Outreach Coord. 

2. Implement, review, and revise new progress reports September 2010 Faculty 
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3. Compile, write, and use the Seacoast Charter School 

Faculty Instructional Handbook 

Summer 2010 HOS, AHOS 

4. Implement new personal learning plan template September 2010 Faculty, Parents 

5. Implement revised assessment plan and make refinements 2011-2012 school 

year 

Faculty 

 

 
 

Goal 3: Promote organizational growth and stability 
Perspective: In order for the school to be viable in the long term, we need to find alternative sources of 

revenue and find ways to recruit and retain high quality faculty. 

Objective 1: Promote brand for legislative advocacy to achieve adequate funding of charter schools. 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Total public funding per student 1. Funding 
equivalent to 

districts 

1. An increase in 
funding (end of 2011 

legislative session) 

NHPCSA report to 
the board 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Host a legislative spotlight October, 2010 Comm Outreach, 

HOS 

2. Work with NHPCSA to maintain relationships with local 
legislators 

Ongoing HOS, Board, 
Comm. Outreach 

3. Fund NHPCSA as appropriate to continue work with other 

charter schools 

Ongoing Board 

4. Actively promote increased funding as an NHPCSA goal Ongoing HOS, and 
NHPCSA Board 

member 

5. Produce an annual update for legislators January 2011 and 

ongoing 

HOS 

 

 

Objective 2: Develop a competitive compensation structure for faculty given the constraints 

of available funding 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Average teacher salary closer to 

parity with local districts  

 

 
 

2. Amount of other compensation 

offered (stipends, summer work, 
after school work, etc.) 

 

 

1. 12% 

increase 

between 10-

11 contract 
and 13-14  

contract or 

$41,967 
average per 

year  

2. Additional 
compensatio

n is 7% of 

total 

1. 6% increase by 12-

13 contract  

 

 
 

 

2. Additional 
compensation is 

3.5% of total 

compensation by 12-
13 contract  

Finance 

Committee and 

Budget 
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compensatio

n 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Develop faculty compensation plan February 2011 HOS, Faculty 

1. Provide an increasing number of opportunities for faculty 
advancement, development 

September 2013 Faculty, HOS 

 

 

Objective 3: Identify, promote, and establish Seacoast Charter School brand and culture to recruit 

and retain the best faculty candidates 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Three year average faculty 
retention rate 

 

2. Faculty candidate win rate 

1. 80% 
 

2. 90% 

1. 75% 
 

2. 85% 

1. HOS report to 
board 

 

2. HOS report to 
board 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Publish profiles of the school in educational press September 2012 Comm. Outreach, 

HOS 

2. Hire teaching assistants for future growth potential September 2010 

and ongoing 

HOS, Faculty 

3. Reach out annually to local educators to learn more about 

the school 

January 2011 Comm. Outreach, 

Faculty 

4. Provide opportunities for faculty leadership and decision 

making 

December 2010 HOS, Faculty 

5. Develop a faculty mentorship and peer reflection program September 2011 HOS, AHOS, 

Faculty 

6. Create or identify opportunities for faculty and 

administration to present at professional conferences 

March 2011 HOS, AHOS, 

Faculty 

7. Conduct regular faculty exit interviews July 2011 Board, Personnel 

Committee 

8. Develop employee satisfaction survey April 2011 AHOS, Faculty 

9. Develop recruiting strategy and application process March 2011 AHOS, Faculty 

 

 

 

Objective 4: Establish and publicize SCS as a hub of community learning in order to develop 

additional revenue streams, which leverage the capacities of the school, faculty, and facilities. 

Measures 2013 Targets Milestone January 

2011 

Reporting / 

Accountability 

1. Increase in non-adequacy aide 
net income 

 

 
2. Amount of money donated per 

1. 25% annual 
increase in 

non-aide net 

income 
2. 15% annual 

1. 10% annual increase 
in non-aide net 

income 

 
2. 10% annual increase 

1. Year end 
financials 

 

 
2. Development 
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year 

 
3. % of last years donors giving 

again  

increase in 

value of 
donations 

3. 50% repeat 

donors 

 

in value of donations 

 
3. 40% repeat donors 

 

Report 

 
 

 

Action Plan 

Task List Timeline Person(s) 

responsible 

1. Develop introductory marketing materials that communicate 
our brand 

November 2010 Marketing Comm, 
Community 

Outreach 

2. Convene the Seacoast Charter School Entrepreneurship 
Committee to: 

a. Identify capacities, property, and relationships that 

could be leveraged to increase revenue. 

b. Research after school and summer programs market 
and identify three new after school programs for 

students to introduce each year. 

c. Identify and recruit potential partners from among 
the following to maximize the value of SCS 

intellectual property in one selected area each year 

i. Curriculum developers/publishers 

ii. Educational tools and materials designers 
iii. Professional Development Providers 

iv. Colleges and Universities 

December 2010 
and ongoing 

HOS, Comm. 
Outreach, 

Business Manager 

3. Develop comprehensive after school plan August 2010 and 
ongoing 

Business 
Manager, HOS 

4. Develop Seacoast Charter School professional growth and 

development paths 

Sept. 2010-Dec. 

2010 

HOS, AHOS, and 

Faculty 

5. Develop a school culture handbook and workshop Jan. 2011 School Climate 
Committee, 

AHOS 

6. Develop and launch SCS Summer Camp November 2010 

– August 2011 

Summer Camp 

Director, Business 
Manager 

7. Develop an arts integration workshop to accompany the 

SCS Instructional handbook  

Jan 2012 Faculty, HOS, 

AHOS 
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Appendix D: FY 11 Budget 

 

      FY 10-11 

      Final 

      Budget 

      172 students 

      Summary 

        

        

        

      $5,450/student  

Income        

4 · Contributed support       

 4530 · State grants    20,000.00 

  4531 - Equitable Aid   899,904.00 

  4532 · Transition Grant     

 Total 4530 · State grants    919,904.00 

Total 4 · Contributed support    34,390.00 

4591 · 1510 Interest on Investments    550.00 

 Total Income     954,844.00 

        

1100000 · Instructional Program- Expenses      

Total 1100000 · Instructional Program- Expenses   663,987.67 

Total 2100000 · Student Support Services    3500 

Total 2130000 · Health Services    350 

Total 2300000 · General Administration Support   246,814.87 

Total 2600000 · Oper.& Maint. of Facility    97,220.00 

Total Administration&Facilities    344,034.87 

        

 Total Expense    $1,011,872.54 

  Surplus/ - Deficit   -$57,028.54 

        

  State per Pupil Cost   $5,450.00 

  SCS per Pupil Cost   $650.98 

        

  TOTAL per Pupil Cost   $6,100.98 
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Appendix E: Parent Satisfaction Survey Results 

 

  
Strongly 

Agree Agree Disagree 

Strongly 

Disagree NA 

My son/daughter generally feels safe and secure 

at SCS.  69% 31% 0% 0% 0% 

I believe that SCS teaches critical thinking 

through the arts.  47% 53% 0% 0% 0% 

I feel welcome and encouraged to participate at 

the school.  68% 24% 8% 0% 0% 

I feel that the school does a good job finding 

opportunities for parents to participate in the 

classroom.  46% 35% 16% 0% 3% 

I feel that the school does a good job finding 

opportunities for parents to participate in school-

wide events.  51% 37% 11% 0% 0% 

I believe that SCS emphasizes the personal 

growth and responsibility of students.  53% 44% 0% 3% 0% 

I believe that SCS has developed a strong sense 

of community within the school.  39% 53% 8% 0% 0% 

I believe that the SCS curriculum provides 

excellence in language arts for my child.  20% 71% 9% 0% 0% 

I believe that the SCS curriculum provides 

excellence in math for my child.  18% 76% 6% 0% 0% 

I believe that the SCS curriculum provides 

excellence in social studies for my child.  34% 63% 3% 0% 0% 

I believe that the SCS curriculum provides 

excellence in science for my child.  25% 64% 11% 0% 0% 

I believe that the SCS curriculum provides 

excellence in visual art for my child.  50% 50% 0% 0% 0% 

I believe that the SCS curriculum provides 

excellence in music for my child.  63% 34% 3% 0% 0% 

I believe that the students benefit from exposure 

to dance through the PE program.  24% 56% 12% 6% 3% 

I believe that my child's classroom teacher is 

helping my child meet the goals set forth in the 

Personal Learning Plan.  43% 46% 3% 0% 9% 

I believe that my child responds productively to 

both successes and challenges at school.  31% 67% 3% 0% 0% 

I believe that my child smoothly transitioned to 

a new class this year.  47% 42% 6% 0% 6% 

I believe that the methods ued to assess my 

child's academic work at SCS are clear, fair, 

helpful, and based on mastery of the material.  26% 54% 14% 6% 0% 

When communicating a concern with a 

classroom teacher, the teacher responded in a 

timely manner.  57% 38% 3% 0% 3% 
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When communicating a concern with an art or 

music teacher teacher, the teacher responded in 

a timely manner.  36% 47% 3% 0% 14% 

I use the website for my information about the 

school.  24% 61% 3% 0% 0% 

When communicating a concern with the Head 

of School, he was helpful and responded in a 

timely manner.  44% 33% 17% 0% 6% 

When communicating a concern with the front 

office, they were helpful and responded in a 

timely manner.  31% 50% 11% 6% 3% 

I believe that communication between teachers 

and parents is effective.  36% 61% 3% 0% 0% 

I believe that whole school communication is 

effective.    14% 61% 19% 6% 0% 

I primarily use email to communicate with the 

school.    31% 58% 8% 0% 3% 

I believe that email is an effective means of 

communication with teacher and the school.  35% 54% 11% 0% 0% 

I believe that SCS nurtures learning and mutual 

respect among students and teachers.  64% 33% 3% 0% 0% 

I believe that teachers at SCS develop strong 

relationships of mutual respect with students.  54% 43% 3% 0% 0% 

 


